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Learning Objectives 

Differentiate the various assessment strategies 

utilized to evaluate individual lecture /courses.  

Understand the advantages and biases of utilizing 

student evaluations. 

Become familiar with and analyze the questions 

utilized on a standard student evaluation form.    

Assess the institutional and individual barriers to 

implementing changes in lectures/teaching 

methods based on learner evaluations. 

Assemble strategies to improve lectures/courses 

bases on evaluation material obtained.   

 



Why care about evaluations? 

Consumer Based Education. 

 



Why care about evaluations? 

 Increased Educator Accountability; concern for 

‘quality’ of education.  

 

 



Why care about evaluations? 

Major goal is to improve learning 

 



Why care about evaluations? 
Identify 

Learning 
Objectives for 

Lecture/Course 

Design 
Lecture/Course 

to Meet LO 

Devise a 
feedback 
strategy 

Gather 
feedback 

Analyze and 
interpret the 

feedback 

Agree on Action 

Implement 
changes 

The evaluation Cycle (Hounsell, 2003) 



How to Evaluate? 

Student evaluation of teaching (SET’s): 

Evaluation Forms  
 



How to Evaluate? 

Self-assessment done by faculty 
 



How to Evaluate? 

Evaluation by colleagues 
 



How to Evaluate? 

Assessment of student learning; Pre-post 

test 
 



“personality contests” 

“grade inflation” 

 “less challenging material” 

 

“Students have power over teachers” 

 “students are simply not in a 

position to evaluate their teachers’ 

performance” 

Student evaluation of teaching 

(SET’s): Controversies  

“…denied tenure and promotions, or jobs altogether, simply because 

they failed to pander to the increasing desire of students to be 

entertained or at least to be relieved of the hard work that genuine 

higher education requires” 

“inflated importance given to 

“enter-trainers” 



Student evaluation of teaching 

(SET’s): Praise 

“focus faculty on students needs” 

“Formalizes feedback and 

removes individual case bias” 

“Can reward outstanding teaching 

in a research driven world; Impact 

factor” 

“Re-emphasizes teaching and 

the student experience in the 

larger organization” 

“students are qualified to give feedback on the 

quality of the delivery of instruction”  

  “support faculty applications for appointment, tenure or promotion”  

 Metric-driven “teaching portfolio” 



Student evaluation of teaching 

(SET’s); Important Issues in the Research 

literature; bias 

 Students’ evaluations can be influenced more by the style 

than by the content of presentation. (Naftulin, Ware and 

Donnelly (1973)) 

 Students’ evaluations are more positive if they had opted to 

take a particular module/course rather than a required 

course. (Marsh (1984, 1987) ) 

 Several studies have found that students’ evaluations tend to 

be higher where students expect to receive high grades 

(Worthington, 2002; Braskamp and Ory, 1994; Marsh and 

Dunkin, 1992; Marsh, 1987).  

 Students tend to give higher ratings in courses they perceive 

as difficult, and in which they are required to work hard 

(Felder, 1992).  

 

 



Student evaluation of teaching 

(SET’s) 

Anonymous 
 

 

 

 



Student evaluation of teaching 

(SET’s) 

Five-point Likert-type scale ranging from “very 

poor” to “very good” 

 

 

 

 



Student evaluation of teaching 

(SET’s) 

 Closed-ended statements exploring teaching 

effectiveness 

 Nine dimensions of effective teaching (Marsh, 1984) 

 

 

 
Enthusiasm Organization Group interaction 

Learning/value  Individual rapport Breadth of coverage  

Examinations/grading 
Assignments and 
workload/difficulty 



Student evaluation of teaching 

(SET’s) 

Space is provided for open-ended and other 

additional items to be included where required. 
 

 

 

 



Student evaluation of teaching 

(SET’s) 

Feedback is to be collected as soon as 

possible after the relevant educational activity.  

  
 

 

 

 



Student evaluation of teaching 

(SET’s) 

Response rates of at least 60% are desirable.  
 

 

 

 



Quality of SETs questionnaires? 

 

 



Student ratings, Current Evaluations; Noon Lecture 

course happy 

sheets 

Quality of SETs questionnaires? 



Quality of SETs questionnaires? 



 Improve questionnaire. 

Quality of SETs questionnaires? 



Quality of SETs questionnaires? 



Quality of SETs questionnaires? 



Quality of SETs questionnaires? 

 Large lecture  



Quality of SETs questionnaires? 

 Small lecture/Discussion 



Formative: diagnostic feedback mechanism 

intended to improve teaching and courses.  

Summative: feedback mechanism  used in 

personnel and administrative decision-

making.  

Information for prospective students when 

selecting courses and lecturers. 

As a source of data for research on 

teaching.  
 Marsh and Dunkin (1992) four purposes for collecting students’ evaluations of teaching (SETs)  

 

Student evaluation of teaching 
(SET’s): Intended uses 



Closing the “Feedback Loop” and 

acting on feedback: Institutional Strategies 

 



Closing the “Feedback Loop” and 

acting on feedback: Institutional Strategies 

Results should be made available to students-

”feedback loop”. 

 

 

 

 



Closing the “Feedback Loop” and 

acting on feedback: Institutional Strategies 

Analyzing, interpreting and acting on student 

evaluation data is time and resource intensive.  

 

 

 

 



Closing the “Feedback Loop” and 

acting on feedback: Institutional Strategies 

Develop a clear written guide and explanation of 

how SET results should be interpreted by the 

individual staff member.  

 

 

 

 

http://www.stanford.edu/dept/CTL/cgi-bin/docs/faculty/interpret.pdf 



Closing the “Feedback Loop” and 

acting on feedback: Institutional Strategies 

 

 

 

 

http://www.stanford.edu/dept/CTL/cgi-bin/docs/faculty/interpret.pdf 



Closing the “Feedback Loop” and 

acting on feedback: Institutional Strategies 

A senior educator can work as an “instructional 

consultant”, assisting staff to interpret their 

results and improve their teaching.  

 “Safe” peer review 

 

 

 

 



Closing the “Feedback Loop” and 

acting on feedback: Institutional Strategies 

Staff may be best at interpreting the results of 

feedback. Encourage reflection on what 

constitutes good teaching, their teaching practice 

and their teaching goals. 

 

 

 

 



Closing the “Feedback Loop” and 

acting on feedback: Institutional Strategies 

Access to faculty development seminars on 

teaching  

 

 

 

 

http://www.acr.org/Education/e-Learning/ACR-AMSER-APDR-Lecture-Series 



Develop a strategy to enhance your teaching 

by taking into account SET feedback 
 

 

Closing the “Feedback Loop” and 
acting on feedback: Individual Strategies 



Control your defense mechanism 
 What kinds of reactions am I having to this feedback and what is it 

likely to make me do in future?  

 

 

Closing the “Feedback Loop” and 
acting on feedback: Individual Strategies 



Work hard not to under-react or over-react 

to information that you receive via SET 

feedback.  
 What are the changes that would enhance student learning 

versus the ones that would have neutral or negative impact 

on learning?  

 

Closing the “Feedback Loop” and 
acting on feedback: Individual Strategies 



Analyze the source of your students’ reactions 

in a way that sheds light on any issues and 

problems that have been identified. 

 What are the reasons behind both the positive and 

negative feedback provided by the students? 

 

Closing the “Feedback Loop” and 
acting on feedback: Individual Strategies 



 

  Divide the issues raised by students into 

actionable and non-actionable categories. 

What aspects of this feedback can I do 

something about?  
 

Closing the “Feedback Loop” and 
acting on feedback: Individual Strategies 



Remember that small changes can have a big 

effect.  
 

 

Closing the “Feedback Loop” and 
acting on feedback: Individual Strategies 



Conclusion 
 Student feedback is useful and informative and can improve 

teaching and course structure 

 Improved understanding of assessment strategies utilized to 

evaluate individual lecture /courses.  Especially Student 

Evaluation of Teaching (SET) surveys. 

 Highlighted the potential biases associated with Student 

feedback. 

 Became familiar with proper strategies used to gather student 

feedback 

 Understand Institutional and individual strategies to 

implementing changes in lectures/teaching methods based on 

student evaluations. 



Thank you! 
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